
Running head: PILOT FIELD STUDY       1 
 

 
 
 
 

 

Project 4: Pilot Field Study with IRB 

Exploring How Technology Can Impact Parent-Teacher Relationships and Communication  

Linda L. Lampert 

New Jersey City University 

 

 

 
 
 
 

 
 
 
 

  

 



PILOT FIELD STUDY 2 

Project 4: Pilot Field Study with IRB 

Exploring How Technology Can Impact Parent-Teacher Relationships and Communication  

Description of the Problem 

Parents and teachers are two significant roles in a child’s life. One cannot replace the 

other. They need to complement and strengthen each other’s position. Parents and teachers need 

to look at each other as partners that share a common goal. If they consider themselves partners, 

it signifies a shared responsibility between teachers and parents for supporting children on their 

educational journey (Christenson & Sheridan, 2001).  

To foster a productive partnership, parents and teachers need to establish a relationship 

and have open communication methods in place so that two-way communication can happen 

effortlessly.  

Class Dojo is a classroom communication program that can help to bridge the gap for 

communication between parents and teachers. It can help to create a partnership by using it to 

share reports, behavior, photos, videos, and messages throughout the school day. The two-way 

communication feature allows teachers and parents to work together as a team, share in the 

classroom experience, and bring big ideas to life in their classrooms and homes (Class Dojo, 

2018). 

Many factors can make it difficult to have effective parent-teacher relationships. One 

element can be a language barrier. In a district such as ABCville, where not all of the parents 

speak do not speak English, it can be hard for a teacher to communicate effectively. One of the 

benefits of using Class Dojo is that it can help with this because messages can be translated into 

over 30 different languages. 
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With the development of technologies such as Class Dojo, the challenge of establishing 

an effective parent-teacher relationship can become more natural for teachers to juggle. 

However, there are teachers still use the old school method of written notes and flyers as their 

only means of communication. 

The upper-grade classes at the ABC School are departmentalized, and the students switch 

classes during the day. In each grade level, four teachers share the same group of students. Each 

classroom teachers see about 100 students during the day. Having these many students can have 

some challenges in regards to trying to establish and maintain effective parent-teacher 

relationships. These teachers currently do not use any technology to communicate with parents. 

As the students switch classes, it is also hard to see what transpires from class to class throughout 

the day. Through the implementation of Class Dojo, teachers will be able to work together as a 

team to not only communication about behavior but to keep parent abreast of other things like 

assignments and relevant messages. It can help to create a useful and time-saving system.  

This study is essential because parent-teacher communication is vital to the student’s 

educational experience. The purpose of this qualitative study will be to explore how technology 

such as Class Dojo can affect parent-teacher communication and relationships for a 

departmentalized group of grade level teachers that share a set of students at ABC Elementary 

School, in ABCville, NJ.  

Theoretical Framework 

This study will be guided by aspects of Vygotsky’s (1978) social development theory, 

Lave and Wagner’s (1991) concept of communities of practice, and Epstein’s framework of six 
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types of involvement. These three theoretical frameworks will help to guide this study to explore 

how technology can affect parent-teacher communication and relationships..  

Research Questions 

The following central question will guide this study: How can technology help to create 

effective parent-teacher communication and relationships for a group of departmentalized 

teachers that share a set of students at the ABC Elementary School, in ABCville, NJ?  In order to 

study this central question, the following items will be addressed in this study: 

1. What are the obstacles that teachers face when attempting to communicate with parents? 

2. How do teachers describe their experience using the app, Class Dojo? 

3. How does using the app, Class Dojo increase parent communication? 

Methodology 

This proposed study will follow a qualitative research study with a purposeful sample of 

teachers. The researcher will collect three types of data for this study. The teachers will 

participate in semi-structured pre and post-interviews. The semi-structured design was chosen so 

that the researcher has the ability to deviate from the list of questions if she feels that it is 

appropriate. The interviews will be recorded and transcribed. The researcher will use member 

checking to check for accuracy and eliminate researcher bias. Then the data will be coded to 

build description and look for themes (Creswell, 2015). 

The second source of data will come from the documented communication between the 

parents and the teachers in the technology app, Class Dojo. The messages in the app will be 

collected, collated, then coded as well. The data will be examined and analyzed so that the 
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researcher can investigate how often teachers communicated if teachers initiated communication 

or the parents did, as well as what type of information was transmitted.  

The third instrument will utilize Qualtrics to create on online qualitative parent survey 

designed by the researcher. The questions are aligned to help answer the research questions. This 

qualitative method was chosen because it is believed to be the best way to learn more about the 

participants and gain a detailed understanding of the central question (Creswell, 2015). 

Sampling Overview 

The participants of this study will be a purposeful sample of classroom and basic skills 

teachers that have never used the app, Class Dojo to communicate with their students’ parents. 

The sample size would be six teachers. Four of the teachers are homeroom teachers that teach 

core subjects such as math, science, and language arts. The other two teachers are basic skills 

teachers that provide in-class support and pull-out instruction for the same set of students. The 

classes switch teachers throughout the day, so the group of teachers all see the same set of 

students. Although this may seem small, Patton (2015) talks about how there are no rules 

regarding sample size in qualitative research. There are a lot of factors involved in the decision 

of your sample size. It depends on “what you want to know, the purpose of the inquiry, what’s at 

stake, what will be useful, what will have credibility, and what can be done with the available 

time and resources” (Patton, 2015, p. 311). I believe that this sample size would be sufficient to 

gather some very excellent in-depth evidence. The sixth grade at ABCville school is 

departmentalized. Student switch classes and the teachers all share the same group of students.  

 

Procedures 
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When conducting qualitative research, multiple sources of data should be used (Creswell, 

2014). Therefore, the researcher will collect three types of data for this study: pre and 

post-interviews with teachers, analysis of communication between the teachers and parents, and 

parent surveys. 

The first step the researcher will take is to obtain permission from IRB (Internal Review 

Board) at Jersey City University. Once approval is received, the researcher will contact the 

Superintendent of the ABCville Public Schools, as well as the ABCville Board of Education to 

obtain permission to conduct research in the ABCville Elementary School.  

Once all approvals are received, the researcher will solicit voluntary participants within 

the ABCville Elementary School in person, through conversation. The participants will be 

teachers that have never used Class Dojo before. Once the population is official, teacher 

interviews will be conducted before the implementation of Class Dojo. The purpose of the 

pre-interview is to explore teachers’ experiences and perceptions regarding parent 

communication. The researcher is interested in exploring what their frustrations have been in the 

past in regards to communicating with parents, as well as why they have not tried to utilize 

technology such as Class Dojo sooner. The interview data will be transcribed and then given to 

the participants for a member check to eliminate researcher bias. Then it will be coded for 

analysis.  

Prior to implementation of Class Dojo, the researcher will hold a training session on how 

to use ClassDojo so that the teachers can implement the program effectively in their classroom. 

One week after implementation, the researcher will do a quick reconvene with the group of 
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teachers to see if anyone has questions about the program and for the teachers to share best 

practices.  

The group of teachers will use the program for a total of 10 weeks and then the researcher 

will interview them again. The purpose of the post-interview would be to find out about their 

experience with the technology and to get their feedback about how it impacted the 

communication and relationships with their students’ parents. If they expressed any hesitations 

about in the pre-interview stage, I would be interested to see what they think about that aspect 

now. The pre and post interviews would be a favorable way of showing the teachers’ perceptions 

from before and after to evaluate the app’s effectiveness. Similar to the pre-interview data, it will 

be transcribed and then given to the participants for a member check to eliminate researcher bias. 

Then it will be coded for analysis.  

In addition to interviews, the researcher will also collect and compile the communication 

that took place in the Class Dojo program itself. The data will be coded and analyzed so that the 

researcher can investigate how often teachers communicated if teachers initiated communication 

or the parents did, as well as what type of information was transmitted.  

In regards to the parents, many of them might have experience with Class Dojo since 

some teachers in the ABCville Elementary School currently use Class Dojo. Therefore, a pre and 

post-survey would not be ideal for them. However, the researcher is interested in surveying the 

parent to get their feedback regarding their perceptions of using technology to communicate with 

teachers. What do they think are the advantages and disadvantages of using Class Dojo? Do they 

believe that it is an effective way to communicate with their child’s teachers? Therefore, the 
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researcher will utilize one qualitative survey that will be sent to the parents about five weeks 

after the implementation of Class Dojo. 

Using an online survey can be both cost-effective and efficient, the link to the 

questionnaire will be emailed to parents and shared through Class Dojo. The Qualtrics 

questionnaire will include an introduction that includes a description of the study which will also 

inform them that their responses are voluntary and anonymous. 

Literature Review 

The expectations of parent-teacher relationships are described by different agendas and 

priorities (Laluvein, 2007). Everyone’s idea of what is expected between this relationship can 

vary. However, one thing that the research shows is that there is a definite connection between 

parental engagement and student success in school. (Radzi, Razak, and Sukor, 2010). In fact, 

active parent involvement is necessary to achieve school effectiveness. Students, families, and 

schools all benefit when parents are involved in their child’s educational experience (Hill & 

Tyson, 2009). This is why it is important to develop these relationships and get parents involved. 

Parent-teacher communication is a crucial way to get parents involved in their child’s 

educational experience, making parent-teacher communication a fundamental component of a 

quality educational experience. This is true across various socioeconomic backgrounds (Radzi, 

Razak, and Sukor, 2010). Effective communication is essential because it helps to establish 

consistency and commitment, while conflict can do the opposite. Consciously making an effort 

to share information and educate parents about topics that pertain to or affect their child’s 

education, builds a stronger culture and positive relationships (Noel, 2008).  
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Effective communication can also foster more parent involvement in schools because it 

can establish a relationship. For this home-school partnership to thrive, it must work both ways. 

There must be a good level of parent involvement and information must be shared freely and 

mutually between parent and teachers (Noel, 2008). One-way communication, such as sending 

home notices or flyers is only meant to inform parents. This type of connection is not suitable 

because it does not open up lines of communication.  

The importance of mutual parent-teacher communication is recognized by the National 

Parent Teacher Association (PTA). They outlined six key standards that are important for 

building successful family-school partnerships. Communicating Effectively makes up standard 

two. It identifies communication as a critical component for promoting family involvement in 

schools. More specifically, it outlines how families and school staff must engage in routine, 

two-way, meaningful communication about student learning (The National Parent Teacher 

Association, 2009). 

Parents get information about what’s going on at their child’s school from the PTA, the 

principal, community liaisons, and even other parents. However, the most significant source that 

parents rely on is their child, their child’s teacher, or written notices from the school.  Metlife 

(2012) reported that 96% of parents feel that their child is their essential source of information 

about what is going on at school, while 92% think that teachers are a vital source of information 

and 88% find written communications from the school to be a key factor regarding getting 

information about what is going on in school.  

Establishing effective home-school partnerships can be difficult. However, since research 

has undoubtedly shown that parent engagement has a positive effect on students regarding their 
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achievement, behavior in school, and attitudes about school, it is worth the extra effort for 

teachers to try to build these relationships (Noel, 2008).  

    Effective parent-teacher relationships do not happen overnight. For parent-teacher 

relationships to be effective, communication needs to be consistent and continued effort, which 

can be challenging (Epstein et al., 2009). Factors such as socioeconomic status, level of 

education, family culture, and language differences were mentioned as the most profound 

obstacles (Trotman, 2001). 

With technology, this task could get more comfortable for teachers. In fact, according to 

a recent report, 95% of Americans own some kind of cellphone (Pew Research Center, 2018) 

and the ways that people communicate with each other has changed over the years. With this 

growing number, teachers need to embrace this technology and utilize it to communicate with 

parents.  

Hayes (2014) talks about how one school district noticed that the lowest performing 

schools also had the lowest parent involvement. The superintendent figured that if the parents 

cannot get to the school, he will bring the school to them. He decided to implement a 

district-wide mobile app so that the schools could communicate with parents better. In a prior 

survey, it was discovered that over 90 percent of the parents had a phone or tablet so this was a 

great way to communicate with them about everything from grades, announcements, absences, 

etc. There has been a lot of success since the implementation of the app and feedback from the 

parents was great. They liked being able to receive necessary notifications and being able to 

contact the teachers.  
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In one study that involved parent interviews, 75% of the parents believed that their 

relationships with teachers is the most important factor in creating effective schools. The 

findings suggested that a school’s effectiveness relies on effective parent-teachers relationships 

(Noel, 2008). However, engaging parents continues to be a struggle for many educators. A 

survey of 1,001 teachers and principals revealed that 72% of principals and 73% of the teachers 

feel engaging parents is one of the most significant leadership obstacles that they face (Metlife, 

2012).  

The demands placed on teachers have increased over the years. There are more state 

requirements and paperwork. These extra duties, make it harder to for teachers to make the time 

to communicate effectively with parents. Establishing a relationship takes time and energy. This 

can be another factor that makes it hard for teachers to talk with parents, especially if they have a 

large number of students that they see each day. Teachers do not have a lot of time to write old 

school notes and send written individualized communication home. They need to be resourceful 

and creative when trying to juggle the many parent relationships that they are expected to have. 

Epstein identified a framework involving six types of parent involvement that are 

relevant to helping one’s child. Communicating is listed as one of the components. This refers to 

communicating with parents about school activities and their child’s progress using various 

methods that are clear and productive. Schools should also establish ways for two-way 

communication to occur so that parents can easily contact teachers, principals, and other various 

school personnel. The other components listed are: Parenting, Volunteering, Learning at Home, 

Decision Making, and Collaborating with the Community (Sanders & Epstein, 2000). 
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The federal government believes that communication with parents is essential, which is 

why the No Child Left Behind Act (NCLB) of 2001 asked schools to effectively communicate 

relevant information with parents regarding the child’s achievement and the school. The law also 

required schools to have programs and activities to get families involved in their child’s 

education to raise the bar and increase parent participation (Epstein & Sanders, 2006).  

Students’ poor attendance can lead to few learning opportunities, poor achievement test 

scores, and less state funding for schools (Estein & Sheldon, 2002). Parents are a significant 

influence on chronic attendance issues. Parent communication can also help in this area because 

the relationship can lead to more parent involvement, which can help to increase attendance. 

A longitudinal study of family-school-community partnerships suggests schools may be 

able to increase attendance by implementing specific involvement activities. School officials 

utilized a variety of different strategies in an attempt to improve student attendance. Among the 

most successful strategies included assigning parents a contact person at school and improving 

communication with parents. Improving communication with parents to help increase attendance 

proved successful with parents from a variety of different demographic backgrounds (Estein & 

Sheldon, 2002). 

Parents’ work schedules, socioeconomic status, and education level can vary within one 

school. To be sure that schools are reaching all parents, they need to be resourceful and creative. 

Epstein (2004) talks about using strategies such as video or audio recordings, websites, and 

phone calls. They also need to consider and be sensitive to the fact that some parents might not 

be able to read or understand English. Information needs to be available so that all parents can 

access it. Language barriers can sometimes be an obstacle that parents and teachers face, 
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however, if schools can be resourceful and creative to make sure they are communicating with 

all families, they will see improved parent involvement as well.  

One study reported that although teachers would like to see more parent involvement, 

they were hesitant to change their communication habits. They were content with the status quo 

and continuing their current communication practices (Dosaj, 2003). With all of the research that 

shows how vital parent communication is, educators need to do better. Schools need to provide 

ways for all parents to contact and communicate with teachers and administrators to share 

various information in both directions, from school to home and from home to school (Sheldon 

and Epstein, 2005). 

Educators may have a preconceived notion that using technology to communicate with 

parents can be even more time-consuming. However, technology can help streamline this task 

and make it more effective. If teachers embrace a community of practice approach (Lave & 

Wenger, 1991), they can learn best practices from each other and help each other grow. 

Parent communication apps are already available that can change the dynamics of the 

parent-teacher relationship. Embracing this technology has the potential for creating very 

effective and quick ways to communicate with a single parent or a group of parents. As time 

progresses, technology resources will just become more readily available. There will be new and 

emerging opportunities available that did not exist before that will continually make this task 

easier for teachers and parents. There will be no room for excuses.  
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Appendix A 

Institutional Review Board Form 
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Appendix B 

Teacher Pre-Interview 

1. How would you describe the relationship with your students’ parents? 

2. How much time do you spend daily contacting parents? 

3. What is the most common reason that you contact parents? 

4. How do you usually communicate with parents? (phone, email, etc.) 

5. What is your biggest frustration about communicating with parents? 

6. If you could change something about how you communicate with parents, what would it 

be? 

7. Do you have parents that are hard to communicate with? If so, why is it hard to 

communicate with them? (i.e. They work late hours, do not speak English, do not return 

your calls?) 

8. Why do you think that you haven’t used Class Dojo in the before? 
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Appendix C 

Teacher Post-Interview 

1. How would you describe the relationship with your students’ parents? 

2. How has the implementation of ClassDojo affected communication with your student’s 

parents? 

3. What was the biggest change that you saw regarding parent communication after you 

implemented the use of Class Dojo? 

4. Was there anything that surprised you regarding the use of Class Dojo?  

5. What were the advantages of using Class Dojo as a communication tool? 

6. What were the disadvantages of using Class Dojo as a communication tool? 

7. How has Class Dojo helped your group of teachers as a community that shares the same 

group of students? 

8. Were there any previous obstacle regarding parent communication that you were able to 

overcome through the use of this app? 

9. Will you continue to use Class Dojo after the conclusion of this study? 
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Appendix D 

Qualtrics Parent Survey 
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Anonymous Survey Link: https://njcu.co1.qualtrics.com/jfe/form/SV_6ihco0PijViEOXP  

https://njcu.co1.qualtrics.com/jfe/form/SV_6ihco0PijViEOXP
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Appendix D 

Informed Consent Form 

 

I agree to participate in a study entitled “Exploring How Technology Can Impact Parent-Teacher 
Relationships and Communication,” which will be conducted by Linda Lampert under the 
supervision of Dr. Christopher Shamburg of the Educational Technology Department at New 
Jersey City University. The purpose of this study is to explore how technology, such as Class 
Dojo can affect parent-teacher communication for a departmentalized group of grade level 
teachers that share a set of students. The data collected in this study will be be submitted for 
publication in a research journal. 
 
I understand that I will be asked to implement Class Dojo in my classroom and participate in a 
pre and post-interviews. My participation in this study will take about 10 weeks.  
 
I understand that my responses will be anonymous and that all data gathered will be confidential. 
I agree that any information obtained from this study may be used in any way thought best for 
publication or education provided that I am in no way identified and my name is not used. 
 
I understand that there are no physical or psychological risks involved in this study, and that I am 
free to withdraw my participation at any time without penalty. 

 
I understand that my participation does not imply employment with the state of New Jersey, New 
Jersey City University, the principal investigator, or any other project facilitator. 
 
If I have any questions or problems concerning this study, I may contact Dr. Ashok Vaseashta, 
chair of the NJCU Institutional Review Board, at 201-200-2453 or avaseashta@njcu.edu.  
 
 
 
 
_______________________________________ ______________________ 
Participant Signature  Date 
 
 
 
 
_______________________________________ ______________________ 
Principal Investigator Signature  Date 
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Appendix E 

CITI Program Certificate 

 

 

 


